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Commissioner Wentzell, Chairman Taylor, members of the State Board of Education, good morning; my 

name is Kate Field; I am the Teacher Development Specialist at the Connecticut Education Association. 

Prior to coming to CEA last year, I was a teacher for sixteen years and a school administrator for three. 

As a teacher, TEAM mentor, Academic Dean, and trained SEED evaluator, I know the importance of high 

quality teacher preparation. I have seen well-trained, talented new teachers transform lives for the 

better, but have also witnessed the damage poorly prepared, overwhelmed novice teachers can 

unwittingly inflict. Research confirms my first-hand experience—studies show teachers who have gone 

through rigorous teacher prep programs have far fewer classroom management issues, create more 

nurturing learning environments, and have a greater impact on student learning. They also tend to 

remain in the profession rather than leave after only a few years. 

Teaching has always been difficult, but over the course of my nearly twenty years in education I can say 

it has only gotten harder. The demands placed on a teacher today far exceed those I faced when I first 

stepped into the classroom. Today’s teachers must understand how to quantify student growth using 

multiple measures, adjust and individualize instruction for students with vastly different needs, and 

model and promote a high level cultural competence. They must prepare students for a world changing 

so rapidly not one of us can anticipate what the future holds, armed not only with subject matter 

knowledge, but with the ability to think critically, creatively, and collaboratively. The importance of 

quality teacher preparation programs that combine deep pedagogical expertise with multiple hands-on 

clinical experiences has never been greater.  

Unfortunately, Relay “Graduate School” of Education is not a high quality teacher preparation program. 

Its first application for approval in Connecticut was unanimously rejected only seven months ago, due to 

the lack of depth and breadth of its curriculum, misalignment with Connecticut and national standards, 

confusion over the type of training Relay would provide, the absence of fieldwork and clinical 

experiences, as well as other major problems. Only one month later, Relay was apparently able to 

address these issues and submitted a revised application, but was once again denied, this time for 

focusing its assessment training almost entirely on student achievement tests. It is hard to imagine that 

in the mere seven months since its initial application, Relay was able to redress such serious 

programmatic flaws with any meaningful degree of fidelity. 

Relay’s close association with Achievement First is also troubling. Relay was founded by representatives 

from Achievement First, along with representatives from two other charter school chains. The 

Connecticut “campus” was founded by the former principal of Elm City College Preparatory, an 

Achievement First school, which also appeared to be Relay’s mailing address before it was changed to a 

PO Box. As members of the state Board of Education are aware, Achievement First is currently on 

probation due to a disproportionately high student suspension rate and for flouting Connecticut’s 

certification requirements. More troubling, teacher candidates in the Relay program are trained in the 

kind of “No Excuses” classroom discipline methods embraced by Achievement First, an approach that 

has resulted in a suspension rate two times higher than the state average and numerous parent 

complaints. As recently noted by the NAACP, this type of excessively harsh discipline disproportionately 



impacts students of color, contributes to high attrition rates, and further widens the achievement gap. 

Do we really want teacher candidates trained in these methods? 

No serious examination of Relay “Graduate School” of Education can find their teacher prep program to 

be in any way comparable to those at Connecticut’s colleges and universities. As a graduate of CCSU’s 

teacher certification, 092, and doctoral program, I can personally attest that its high standards left me 

very well prepared. Unlike CCSU and the other teacher prep programs in the state, Relay does not 

appear to have on staff any professors of education and few if any personnel with advanced degrees. 

Unlike CT’s colleges and universities, Relay emphasizes classroom control and test-taking preparation 

strategies while deemphasizing the importance of cognitive development, child psychology, and varied 

pedagogical methods. Such shortcomings are why Relay’s application was rejected in Pennsylvania and 

just last week in California. CT should follow suit. 

Ask yourselves, would you go to a doctor who had gotten a medical license in a year? Would you even 

trust your car to a mechanic with hardly a year’s worth of training, and much of that online? If the 

answer is no, why, then, would we entrust our children to hastily trained educators? Surely all children 

deserve better. 

As the recent CJEFF ruling pointed out, Connecticut has some of the highest performing schools in the 

country, but we also have some of the worst. The gap between high performing suburban schools and 

high poverty urban schools is unacceptable and requires concerted, coordinated action. Recruiting and 

retaining more minority teachers is critical to this effort. Doing so by eroding our certification standards, 

once among the highest in the country, particularly at a time when we are cutting back on new teacher 

induction and support, risks putting poorly prepared teachers in our neediest schools, thus exacerbating 

the very problem we seek to remedy.  

 


