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Report Highlights 
 
Four primary research questions asked: 

1. Is there an increase in educator collaboration? 
2. What are the effects of the evaluation system on educator morale? 
3. Are there visible changes in educator pedagogy and practice? 
4. Are the qualitative indicators used in the CEA model accurate measures of educator 

effectiveness? 
 
Overall statements of findings (see section pertaining to each question for more details) 

1. CEA model as implemented in the field study has indirect effects on collaboration among 
educators.  More direct effects might be seen if the model was used by all teachers in a school 
and/or all teachers in the district. 

2. CEA model increases teachers’ feelings of autonomy, which leads to increased morale and 
motivation. 

3. CEA model promotes changes in teachers’ lesson planning through self-reflection and 
collaboration with colleagues. 

4. The use of qualitative indicators in the CEA model increases teachers’ trust in the evaluation 
system.   

5. It appears that these qualitative indicators are an accurate reflection of student academic 
performance and student academic growth; whether or not they are more accurate indicators 
than are student test scores would need to be determined through additional data collection. 

 
 
Question 1 - Is there an increase in educator collaboration? 

o Teachers felt they already worked in highly collaborative environment 
o Potential spillover – examples: (1) lessons developed by one teacher will be incorporated into 

curriculum for next year, to be used by all teachers in that content area; (2) teachers had similar 
SLOs, shared lessons within field study, and planned to share those lessons with other 
colleagues for this school year (2013-14) 

o Collaboration with evaluator either remained the same or increased over last year  
 Elementary schools – teachers felt they already had strong evaluator collaboration, but 

it continued through field study 
 Middle and high schools – teachers felt collaboration with evaluator increased 
 Teachers especially noted more in-depth discussions with evaluators about lessons  

o Effects of increased collaboration with evaluator 
 Teachers have more trust in the evaluation system 
 Field study evaluation process made teachers more accountable for their classrooms 

and what they teach…..increased collaboration with evaluator led to more feedback and 
greater trust in the feedback….greater trust leads to educator being more likely to use 
feedback to change practice 

o Implemented school-wide in every school, there would likely be a noticeable increase in 
collaboration among educators 

 
Question 2 - What are the effects of the evaluation system on educator morale? 

o Teachers felt morale increased over field study year because evaluation wasn’t solely attached 
to test scores, and they had greater trust in the system (see question 1) 



o Model was designed by teachers, so less top-down than state SEED model, which contributed to 
higher morale 

o CEA model increases internal motivation for teachers 
 Holds teachers accountable for students’ progress by having teachers design goals and 

use common rubric as it applies to those goals 
 No ‘disappearing incentive;’ teachers strive to improve based on goals they set for 

themselves and students  
 Model encourages feedback to teachers in a non-controlling manner, which researchers 

say is the most effective form 
o Model increases teachers’ feelings of autonomy (see bullets above), and thus, morale and 

motivation 
 
Question 3 - Are there visible changes in educator pedagogy and practice? 

o Early in field study, all teachers expressed desire to learn more about themselves as educators 
through evaluation 

 Old evaluation system didn’t provide adequate feedback to reach this goal 
 Teachers looking to CEA model to allow for more feedback about pedagogy and practice 

o Changes in 3 teachers’ classrooms observed before feedback had been given by evaluator 
o  2 root causes for other indirect effects of model – teacher self-reflection, collaboration with 

evaluators 
o Changes at lesson planning level 

 Use of Quality Student Work Rubric (QSWR, developed by CEA and based on research) 
helped teachers identify areas in need of improvement for each student and where 
progress needed to be made 

 Teachers attributed changes in practice to use of QSWR – helps set student goals, design 
lessons focusing on specific skills teacher might not have otherwise incorporate into 
practice, monitor progress, give students more specific feedback, holds teacher 
accountable for goals 

o CEA model helps teachers work toward school and district-wide goals – QSWR a more specific 
tool used to pinpoint student needs and progress toward goals 

o Use of QSWR in connection with SLOs encourages teachers to be more reflective about their 
own teaching 

 
Question 4 - Are the qualitative indicators used in the CEA model accurate measures of educator 
effectiveness? 

o Qualitative indicators used in model by participants eased many concerns about relying on test 
scores for teacher evaluation 

o Qualitative indicators seen by teachers as giving more holistic representation of student 
abilities, and focus on growth over time, not represent a ‘snapshot’ of performance 

o QSWR can be used to measure student growth in any subject – general concepts (especially 
skills) can be described per specific subjects and assignments 

o Teachers felt QSWR allowed them to accurately determine student growth….led to greater trust 
in the evaluation process 

 
Note : The model needs some modifications for teachers in preK and K, and for support specialists who 
don’t have primary responsibility for instruction. 


