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1. Given the new flexibility options for 
teachers, what should school districts 
do? 

2. What is the best way to evaluate 
teachers in Connecticut? 
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 PROFESSIONAL AUTONOMY MODEL IN EVALUATION 
 

  Students are unique 
 

  Teaching is an art….tailored to each student 
 

  Qualitative indicators show high quality teaching 
 

  Professional autonomy improves feedback, collaboration, 
& teaching quality   

 TEST-BASED MODEL IN EVALUATION  
 

 Not trusted by educators as accurate indicator of their 

performance 
 

  Measures only teaching of test-taking skills 
 

  Decreases educator autonomy and morale 
 

  Does not support classroom instruction 
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Given that evidence shows that students learn more 

when teachers are treated as professionals…… 

 

How can evaluation use the flexibility options  

to create meaningful teacher evaluation? 

 



CEA EVALUATION FIELD STUDY 

Purpose :  To explore how the use of student work, done 

 over time and examined against a common rubric, 

 can be used in the teacher evaluation process  

 Student work that  

        connects to student goal 

 Examined against common  

        rubric 

 Work collected over time 

Teacher’s lesson planning 

& instruction that leads  

to student performance 

What connections do we see? 
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CEA EVALUATION FIELD STUDY DESIGN 
 

 Field study evaluation model provides one alternative to quantitative-

based educator evaluation 
 

 Study Design: three rounds of observations and interviews; 11 

participants; four schools 
 

 Research Question: What are the effects of engaging educators in 

their own evaluation process? 
 

1. Is there any increase in educator collaboration? 
 

2. What are the effects of the evaluation system on educator morale? 
 

3. Are there visible changes in educator pedagogy and practice? 
 

4. Are the qualitative indicators used in the CEA model accurate 

measures of educator effectiveness? 
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FINDINGS: EDUCATOR COLLABORATION 
 

 Significant increases in collaboration between educator & evaluator 
 

 Potentially greater  trust in the evaluation system 
 

 Might see increased collaboration among educators if implemented 

school wide 

 

FINDINGS: EDUCATOR MORALE 
 

 Increase in educators’ autonomy, internal incentives & motivation  
 

 Increase in educator morale due to: 

 the lack of reliance on student test scores. 

 the increase in educator autonomy. 

 the increased collaboration between educators and evaluators 

(trust) 
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FINDINGS: USE OF QUALITATIVE INDICATORS 
 

 

 Qualitative indicators used appear to be accurate measures of 

student growth 

 

 Collection of multiple pieces of student work over school year                        

    

  

look at student growth  

over time 

examine what educators  

do over time 

 Significantly increased educator trust in evaluation               positive 

effects on educator morale 

 



FINDINGS: PEDAGOGY AND PRACTICE 
 

 Increase in autonomy and morale helped change educator pedagogy 

and practice 
  

 Indirect effects on pedagogy and practice through lesson planning as a 

result of: 
 

  increase in collaboration between educators and evaluators 
 

 Self-reflection and accountability 
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Student Learning 

Objectives 

Quality Student 

Work Rubric 



 

IMPLICATIONS OF FINDINGS 
 

What works 

 

 Direct effects on increasing collaboration between educators 

and evaluators, thus increasing trust and improving morale 

 

 Increase in educator autonomy, thus increasing morale and 

motivation 

 

 Model promotes change in educators’ lesson planning through 

self-reflection and collaboration with evaluators 
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1. What is the best way to evaluate teachers in Connecticut? 

• Treat teachers like professionals, not robots   
 

2. Given the new flexibility options for teachers what should  

        school districts do? 

• Use qualitative teacher evaluations  

• Assure evaluators are well trained  

• Base student growth on use of multiple indicators of 

student work overtime 

• Refer to clear goals defined by the school district  

(What is our vision of an ideal school?) 
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LESSONS FROM THE CEA STUDY OF TEACHER EVALUATION  

IN HAMDEN, CT 



NEW FLEXIBILITY OPTIONS IN TEACHER EVALUATION 
 

  No Use of CMT / CAPT / SBAC tests in 2013-14 school year, 

and in 2014-15 school year, pending federal approval 
 

  Statute requires use of ‘multiple indicators’ of student growth & 

development 
 

  Where standardized indicators aren’t used, teacher must use 

more than one ‘non-standardized’ indicator 

  Use of different types of student tasks : e.g., written 

& oral work; projects; demonstrations; benchmark 

& teacher-made assessments 

  Evidence collected at 3+ points during school year, 

& reviewed holistically 

WHY IS EVALUATION IMPORTANT?  IT IS BASED ON OUR VISION OF 

THE IDEAL SCHOOL 11 
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Element Below Basic Basic Proficient Advanced 

  

Content Main idea is not clear 

and/or details concerning 

the content or learning 

objective are not related 

to the topic or are 

nonexistent.  

Main idea is clear.  

Student provides the 

minimal amount of 

content required by 

assignment, explaining 

the concept(s) in his or 

her own words 

(comprehension level 

ala Bloom).  Content 

used is accurate as it 

relates to the learning 

objective.   

Main idea is clear. Student 

provides details about the 

topic that show s/he can 

apply and analyze the 

concepts accurately, using 

the details to support 

his/her topic or thesis 

(application & analysis 

levels ala Bloom). 

  

Main idea is clear.   Student 

provides details about the 

topic that exceed what is 

required by the assignment or 

learning objective to make 

connections among relevant 

concepts (synthesis and/or 

evaluation level ala Bloom).  

The student provides more 

than one perspective. 

Presentation None, or one example, 

strategy, or illustration is 

used.  Examples, 

strategies, or illustrations 

that relate to content are 

not shown. 

The examples,  

 strategies, or 

illustrations used relate 

to the learning 

objective.   

Examples, strategies, or 

illustrations are used and 

demonstrate the student’s 

ability to apply skills and/or 

concepts to the learning 

objective. 

Examples, strategies, or 

illustrations enhance student 

work and demonstrates the 

student’s ability to make 

connections beyond the 

learning objective. 

Analysis, 

synthesis or 

evaluation 

The student recalls and 

states given information 

but cannot explain it in 

his/her own words. 

The student restates 

the information in 

his/her own words and 

may attempt to apply 

some of the 

information to a 

situation. 

The student compares and 

contrasts information and 

evaluates the information 

with accuracy. 

The student thoroughly 

analyzes and synthesizes 

information and evaluates 

material with insight and 

accuracy. 

Vocabulary 

appropriate 

to subject 

area 

Awkward phrasing and 

inappropriate vocabulary 

are used and hinder the 

understanding of the 

student work. 

Weak phrasing and 

Inadequate vocabulary 

are used, and detract 

from the student 

work. 

Phrasing and appropriate 

vocabulary are used and 

contribute to the clarity of 

the student work. 

Skilled phrasing and 

appropriate vocabulary 

enhance the student work and 

contribute to clarity of the 

student work. 

QUALITY  STUDENT  WORK  RUBRIC 


